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INTRODUCTION  
The DEVED/AJEO Co-operative School Planning and Governance Project was 
scheduled to run for three years (1997-1999), a set period funded by the Zenex 
Foundation. The project was developed by DEVED, an educational non-governmental 
organisation whose primary function is to research and develop tools and systems that 
ensure that the time, resources and skills available in schools are used appropriately 
and effectively. As such, their projects are aimed at the various educational 
stakeholders, including teachers, learners, principals, clerks and parents. 
 
In 1997, DEVED elicited the help of the Alexandra Joint Education Office (AJEO), an 
educational community-based organisation in Alexandra, in order to assist them with the 
Co-operative School Planning and Governance Project. With AJEO as an 
implementation partner, DEVED could better access the various stakeholders as well as 
ensure that there was co-operative project implementation and ownership.  
 
The main aim of the Co-operative School Planning and Governance Project was to 
provide an integrated approach to improving school management and planning, utilising 
resources which currently exist in the educational arena of Alexandra. Through a 
number of different initiatives (both skills-based and information-based), it was hoped 
that the quality of classroom teaching (and consequently the quality of learning) would 
improve.  
 
The Co-operative School Planning and Governance Project has three principle 
components to it, each of which forms a sub-project in its own right. The three 
components are: 
 
 Co-operative Planning 
 Governance 
 Educator empowerment 
 
Out of the three sub-projects, the Co-operative Planning project is by far the largest. It 
includes such key components as: 
 
 The development of a  7 day computerised timetable system 
 The development of a 7 day block calendar that co-ordinates the use of the technical 
centre of Alexandra, the CDCA  
 The development of a computerised school administration system, SASPAC (for 
databasing learner details, developing learner reports and managing school finances) 
 
 C A S E RESEARCH FOR THE ZENEX FOUNDATION 2 
 
 
In 1998  C A S E  was commissioned by Zenex to conduct an initial evaluation of the 
project1. This was a qualitative evaluation that focused on the perceived impact of the 
different components of the programme through the opinions of the various target 
groups, namely, teachers, principals, clerks, learners and parents. In addition,  C A S E  
also investigated the working relationship between DEVED and AJEO and the 
implications of this relationship for the running of the programme.  
 
This year (1999), as the project draws to a close,  C A S E  was asked to run a multi-
faceted summative evaluation. This evaluation would focus on the ultimate impact the 
project has had as well as the feasibility of sustaining the project in the future. 
 
Methodology 
Unlike the initial evaluation which was wholly qualitative, this evaluation was both 
qualitative and quantitative in nature. The reasons for introducing a quantitative aspect 
stemmed from both the funder‟s and DEVED‟s request for specific key indicators (such 
as the number of schools currently using SASPAC successfully, or the proportion of 
learners that use their diaries). Thus it was necessary to collect more quantitative 
information pertaining to the success or impact of the various components of the 
project.  
 
Quantitative tools  
Two separate surveys were completed, one with 600 learners and one with the 19 
principals involved with DEVED and AJEO. The survey questions for both 
questionnaires were designed in close collaboration with DEVED staff in order to ensure 
the relevancy of their focus.  
 
Learner survey 
A sample survey of 600 learners was run in order to elicit information and opinions 
about the value of using diaries and other related issues. We selected 30 learners from 
each of the nineteen schools who participated in the DEVED/AJEO programme2. Within 
each school we randomly selected 6 classes stratified by grade, and interviewed five 
randomly selected learners in each class. Learners under the age of 9 were excluded 
as they were considered too young to give serious consideration to the questions asked 
in the survey. Issues that were covered included:  
                                                 
1
 Ngxambuza S, Kushlick A and Morgan R “An evaluation of DEVED and AJEO‟s educational 
programmes in Alexandra, “  C A S E , December 1998. 
2
 Please see the „sample demographics‟ section for full details on the schools who participated in the 
survey. 
 C A S E RESEARCH FOR THE ZENEX FOUNDATION 3 
 
 
 
 Access to diaries 
 Usefulness of the diary 
 Ability to use the dairy effectively 
 Frequency of use (how often learners use their diaries) 
 Information dissemination (sharing the diaries with others) 
 
Principals survey  
All the schools‟ principals3 were given a self-completion questionnaire where key 
programmatic topics were investigated, including such issues as:  
 
 Impact and use of the timetabling workshops 
 Impact and benefits of SASPAC, the administrative computer programme 
 Impact and use of the project‟s diaries and other information access initiatives 
 
Qualitative tools  
Together with the quantitative tools described above, a variety of qualitative techniques 
were also included such as focus groups and in-depth interviews (IDIs). 
 
Focus groups 
Quantitative instruments such as surveys are limited in their ability to „tease‟ out issues 
or explore more complex or subtle concerns. As some of DEVED‟s projects are quite 
complex, the use of focus groups that allow the researcher to probe responses in 
greater detail was advocated.  
 
Seven focus groups4 were proposed: two with principals; two with secretaries (or clerks) 
who had been involved in the SASPAC computer programme training; one with 
teachers who had attended the timetabling workshop and one with teachers who had 
not attended the timetabling workshops  
 
Focus group guidelines were developed by  C A S E  researchers in consultation with 
DEVED staff. Although separate guidelines were designed for the various focus groups 
(that is, teachers, principals and secretaries), some generic issues were addressed 
including:  
                                                 
3
 One high school principal did not complete the questionnaire.  C A S E  researchers made several 
attempts to get this principal to complete the questionnaire, without success. Please see appendix 1 for 
the full list of school principals who completed the questionnaire. 
4
 Each focus group consisted of between 6 and 8 participants.  
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 The value of the training (for both timetabling development and SASPAC training) 
 The pitch of the workshop 
 The most useful and least useful sections of the training 
 The ability to apply the skills learned in the training 
 Future needs 
 
In –depth interviews (IDIs) 
In addition, IDIs were held with key DEVED and AJEO staff members. The aim of the 
IDIs was primarily to assess the working relationship between DEVED and AJEO and 
the implications of this relationship for the future continuance of the programme.  
 
The table below summarises the quantitative and qualitative methods used in this 
evaluation:  
Quantitative tools Qualitative tools 
Learner survey Focus groups 
 
A 600 sample survey of learners in 19 
Alex schools 
 2 focus groups with clerks who attended SASPAC 
training 
 2 focus groups with principals 
 1 focus group with teachers who attended the 
timetabling workshop 
 5 interviews (in lieu of a focus group**) with 
teachers who attended the timetabling workshop  
 5 interviews (in lieu of a focus group**) with 
randomly selected teachers who did not attend any 
training workshops  
Principal survey 
18 self-completion questionnaires 
IDIs with: 
3 AJEO members 
2 DEVED staff members 
  
Table 1: summary of the quantitative and qualitative tools used in this evaluation 
 
**Limitations 
Despite a concerted effort on  C A S E „s side to ensure that the focus group 
participants attended the scheduled focus groups, most of the focus groups had to be 
rescheduled several times due to poor attendance. Two of the focus groups with 
teachers were eventually cancelled due to insufficient numbers. As a result, we resorted 
to conducting additional telephonic IDIs instead with some teachers. This meant that we 
were unable to assess conflict of opinions between teachers or probe unexpected 
information which often emerges during the course of a focus group discussion. 
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 It is unclear as to the exact reasons for poor attendance. Most participants cited a 
lack of time and over stretched schedules as the main reason for not attending. 
Whether there is anything more to their non-attendance (such as disinterest or 
pressure not to participate) is not easily ascertained.  
 
Structure of report 
As mentioned in the introduction to the report, the Co-operative School Planning and 
Governance Project consists of 3 sub-projects: Co-operative Planning, Governance and 
Educator empowerment, of which Co-operative Planning is the largest. The vast 
majority of DEVED‟s time, energy and resources (over the last three years) has gone 
into the development and implementation of this sub-project. The other two sub-projects  
were more limited in their initiatives, and did not feature this year (1999). Even though 
there were no training workshops on governance this year,  C A S E  researchers tried 
to obtain information about previous governance training workshops to develop 
questions to evaluate these workshops. However, no details were forthcoming. As such, 
this evaluation focuses primarily on the Co-operative Planning sub-project and its 
impact on the schools involved in the project.  
 
This report is structured according to the three major components of the Co-operative 
Planning sub-project, namely: 
 
 The Time and Resource Infrastructure component (TRI),  
 The Information Access Systems (IAS) component  
 and Learner Registration5.  
 
In addition, there will be a section on the relationship between DEVED and AJEO and 
the subsequent implications thereof for the future of the project as a whole.  
 
Each of these sections will incorporate the relevant findings from the various information 
gathering tools, that is the learner survey, the principal (self-completion) survey, the IDIs 
and the focus groups.  
                                                 
5
 Please see Appendix 2 for a detailed organogram of this sub-project. 
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Sample demographics 
A brief description of the learner sample is given below. 
 
List of schools participating in the survey 
Bovet 
Carter 
Dr Knak 
Ekukhanyisweni 
Emfundisweni 
Gordon 
Ikage 
Iphuteng 
Ithute 
MC Weiler 
Pholosho 
Sefikeng 
Skeen 
Zenzeleni 
Alexandra 
East Bank 
Minerva 
KwaBhekilanga 
Realogile  
Table 2: Schools who participated in the learner survey 
 
Types of school 
 
 % of learners sampled from the 4 types of schools 
Junior primary 37 
Senior primary 11 
Combined primary 25 
Highs schools 27 
Total 100 
Table 3: Learners in the four types of schools 
Just over a third (37%) of learners  in the sample attended junior primary schools, while 
a quarter were from combined primary schools and high schools respectively (25% and 
27%). The remaining tenth (11%) attended the only two senior primary schools involved 
in the School Governance Programme. 
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Sex 
 Sex of respondents 
Female 52 
Male 48 
Table 4: Sex of learners 
Respondents were evenly split between male and female learners 
 
Age  
 Age of respondents 
9-12 yrs 50 
13-18 yrs 44 
18+ yrs 5 
Table 5: Age of learners 
Half the learners were between 9 and 12 years of age. Just under half were between 13 
and 18 years of age (44%), and the remaining 5% were over eighteen (up to 24).  
 
Years at current school 
 Learners had been at their individual schools anywhere from one to eight years. 
Over three-quarters of students had been at their respective schools for four years or 
less (78%). Average time at a learners‟ current school was 3.3 years 
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TRI - TIMETABLING  
DEVED has tried to promote quality teaching and learning by developing a more 
systematic, structured and co-ordinated timetabling process. Workshops were held to 
train teachers to generate (computerised) timetables that would increase the quality of 
teaching primarily by appropriate teacher-learner allocation as well as dividing tasks to 
teachers according to their particular skill areas. A number of tools were utilised in this 
process, including: 
 
 The annual calendar (to enable teachers to better plan their year)  
 The curriculum mix initiative (correct mix of subject allocations) 
 Development of the seven day learning block (to allow a co-ordinated and 
centralised time allocation to all the senior primary and highs schools who attended 
technical classes at the technical centre, the CDCA) 
 
Below are the key findings relating to the timetabling components. They comprise both 
focus group findings as well as some findings from the principals survey.  
 
Types of timetables 
According to the findings from the principals questionnaire/survey, all the schools have 
timetables, 12 use DEVED‟s 7 day (computerised) timetable, while the remaining 6 
schools reported using a „GDE‟ timetable or a timetable they designed internally. The 
latter are all primary schools except for Alex high school. This is to be expected 
because junior primary schools were not part of the target group for DEVED‟s 
timetabling component. There seems to some confusion with regard to Alex high 
school. Although they originally did not participate in DEVED‟s timetabling workshops, 
since the latter half of 1998, the school has utilised DEVED‟s help in developing a 7-day 
timetable. It is unclear as to why the respondent who completed the questionnaire 
indicated otherwise.  
 
All those schools that followed the DEVED timetable approach, had been to at least one 
DEVED timetabling workshop designed to teach them how to develop a 7 day timetable. 
 
Advantages of timetabling programme 
Focus group participants (both teachers and principals) responded enthusiastically 
towards the timetabling training. They explained that training had given them the 
following advantage: 
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Improved timetable development 
 Teachers are now able to complete a school timetable within three days. In the past 
it used to take them about three months to complete a school timetable. In addition, 
because this is a more systematic approach to timetabling which is multi factorial, 
teachers have a more fair and balanced teaching load. 
 
Timeous reopening of schools 
 They are able to start with effective teaching during the first week of a school re-
opening. In the past it took them almost three months before starting with normal 
teaching.  
 
At my school we normally only start teaching in March when learners go for 
Easter holidays. It normally takes us months to agree on a school timetable. 
Since DEVED‟s intervention things are different. Our school timetable is 
computerised and we are able to commence classes on the first formal day 
of schooling. (principal - high school). 
 
Avoiding period clashes 
 The new system has avoided period clashes. One principal indicated that at some 
schools which devise their own manual timetables, period clashes left unattended for 
the entire year with no-one attempting to rectify the situation.  
 
(Timetable) clashes have been a problem in most schools. I remember when 
there was a time that we couldn‟t resolve clashes, we had to continue with 
classes as if nothing was wrong…the method used by DEVED makes things 
simple. (principal - high school) 
 
Fair distribution of teaching periods 
 Teaching periods are now distributed fairly among staff members, with the 
computerised timetable taking into account teacher‟s hours, their teaching expertise 
and required teaching time. Some teachers and principals reported that prior to 
DEVED‟s intervention, there was conflict among staff members concerning period 
allocations. Often teachers thought they had been arbitrarily prescribed a specific 
teaching load and this resulted in a “thorny (allocation) process”. 
 
It used to be a battle. Teachers used to complain about the number of periods 
allocated to them. Most of them prefer to be given fewer periods per week. 
The same applies to subjects. Most of them prefer subjects in the general 
group than science and languages. With the new system they have got no one 
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to blame. When they come to my office I refer them to the computer. This has 
really solved the situation”. (principal –high school) 
 
 Overall, many teachers indicated that the training in general was valuable and they 
had gained a great deal from attending the workshop. As a result of the training 
workshop they managed to set up timetabling committees at their respective schools 
and these committees could consult and confer to ensure a fair, appropriate and 
planned timetable. As one teacher reported: 
 
The training went well, we were able to agree on almost everything and even 
organised our own workshop where our teachers were educated on how to 
develop a timetable and also be aware of things that might be stumbling 
blocks. (teacher – combined primary school) 
 
And one principal stated enthusiastically “I regard DEVED‟s programme as a 
success”. (principal – high school) 
 
Disadvantages of timetabling programme 
Principals and teachers reported some drawbacks of DEVED‟s timetabling programme: 
 
Lack of double periods 
 Some principals reported that the programme does not allow for the inclusion of 
double periods. Most felt that double periods are necessary for the learners to write 
class tests and for the teachers to be able to do effective and thorough revision. 
 
Conflict with GDE regulations 
 There seem to be some contradictions between DEVED timetables and GDE 
regulations. For example, the number of periods each teacher is responsible for each 
week. Some principals claimed that the new system has reduced the number of periods 
per week. As one principal said:  
 
It is important to have double periods in order to give a particular teacher 
ample time to revise his work in class….we need to refer to what the GDE 
says in order to avoid contradictions (principal - high school). 
 
Pitch of training/lack of basic computer skills 
 Both principals and teachers were concerned as to the pitch of the workshop, 
particularly as regards the computer skills required to computerise the new timetabling 
programme.  
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One principal noted that most teachers lack basic computer knowledge and would not 
be able to benefit from the training: 
 
I think the imparting of knowledge to other teachers was not easy since this 
was computer linked and most of our teachers are not computer literate, and 
it would be jargon to them to talk about computerised timetabling. (principal – 
combined primary school) 
 
This concern was also raised in the principals survey where principals from those 
schools that used a DEVED 7-day timetable, reported that computerising their 
timetables was dependent on them receiving assistance from DEVED.  
 
 Some teachers echoed these sentiments. One teacher felt that the level of 
instruction at the workshop was too difficult and that the manuals used to help teachers 
develop computerised timetables were not simple or basic enough. This she felt, led to 
teachers not optimally benefiting from the training. 
 
The training manuals were obviously written to give teachers as much 
material as possible. The materials focus on theoretical issues rather than 
given aspirant help for developing school timetable. Although there are 
parts of the manual that can be salvaged, they need to be rewritten, bearing 
in mind that almost all the teachers are not computer literate. I therefore 
appeal to Deved to explore different methodologies of imparting knowledge 
during the training. That is why they ended up drawing school timetables. 
(teacher – high school) 
 
Time restraints 
 One principal indicated that it was difficult to send his teacher to the training 
workshop for the simple reason that teachers at his school have little time to attend 
extra activities. He indicated that most of his teachers are busy with their own studies 
and also with courses run by their GDE district office. This statement was echoed by 
other principals who also found it difficult to secure interested and available teachers 
for these courses. One particular principal reported: 
 
I am in a serious situation – neither teachers nor the administrator were 
willing to attend DEVED‟s programmes. They have opted out. They claim to 
be busy with their studies and preparations of lessons…(principal - combine 
primary school) 
 
 Likewise, teachers themselves who attended the workshops complained about the 
time needed to attend the workshops. Some indicated that workshops placed 
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enormous pressures on them and that their teaching suffered as a result. As one high 
school teacher said: “I am overloaded, besides preparing lessons and marking, I serve 
on committees…really I don‟t have time.” Others reported being forced to attend the 
training workshops against their will. As a result, many of these teachers did not attend 
all of the sessions.  
 
Most useful sections of the training 
Focus group participants were asked what were the most useful sections of the 
timetabling workshop.  
 
 The section on negotiating subject allocation: Teachers who attended the workshop 
felt the section was useful as they were empowered with skills in negotiating subject 
allocation. They indicated that they learned how to negotiate the division of periods 
among the teachers; to calculate the gross number of periods per subject; and also to 
determine the final teaching range allocation for each staff member. All this resulted in 
more planned and fairer allocations of subjects which would ultimately lead to quality 
teaching. As one teacher reported: 
 
I felt empowered. I am now the main source in the timetable committee. 
Where they encounter problems they call me for assistance…together with 
the group we managed to come up with a timetable that was accepted by all 
teachers (teacher - high school) 
 
 The section on functioning and non-functioning schools. Teachers indicated that the 
training workshop equipped them with the tools to determine a functioning and a non-
functioning school. According to them, a functioning school is one where there are no 
free periods. They felt every learner should be allocated to an educator for every period 
of every day.  
 
All the free periods are now occupied at our school. There used to be 
disorder as most students played outside during school hours…now they are 
kept busy all the time (teacher - high school) 
 
 The section on recognition of conditions preventing scholastic progression: Some 
teachers reported that they have learned more about conditions that can lead to a non-
functioning school and are thus able to alert their schools to any such occurrence.  
 
Least useful sections of the workshop 
Again, there were some teachers who felt that the training workshop was not as 
successful as it could be. Most of these teachers reported certain sections that were 
irrelevant to their own particular roles and functions. 
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 Financial information systems: This section covers concepts such as personal 
finances, savings, effective budgeting and finance system. Some teachers felt strongly 
that the section was irrelevant to them because they are not involved with school 
finances. They felt that the section would be more useful for school principals and 
school clerks. As one high school teacher explained “we are not handling finances. 
This is the duty of the principals and clerks, I don‟t think this section was meant for us.” 
 
 Proactive educators and proactive access to information: Most of the teachers 
claimed that these sections were out of context. They felt these sessions were too 
general nor did they understand their relevance in assisting them to develop timetables. 
One teacher stated that it was very difficult for him to relate these discussions in 
relation to effective timetabling development. 
 
There were too many general topics as compared to topics directly dealing 
with timetabling. (teacher – high school) 
 
Application of skills  
 
Overall, findings this year endorsed those of last year in relation to the following 
practical benefits of the timetabling initiative: 
 
 Improved ability to effectively plan their time for various subjects and teaching 
responsibilities 
 Improved teacher attendance 
 Improved lesson plans 
 Better allocation of teachers to subjects they are skilled to teach 
 
However, unlike last year‟s evaluation, this year‟s evaluation also focused on the 
application of skills learned and how effectively they were being utilised in schools. 
Although teachers and principals clearly felt the practical benefits of developing a 
systemised timetable, the actual implementation of skills was often problematic. 
 
Feelings of disempowerment 
Some teachers were frustrated at not being given an opportunity to implement the 
timetabling skills they had acquired. They felt they had been „immobilised‟ by school 
management. Some stated that principals did most of the timetabling work while they 
merely observed the proceedings without being allowed to contribute. One teacher 
indicated that despite her attendance at the workshop and being a member of the 
timetabling committee, she had no say in the actual planning and allocation of periods 
to the teachers:  
 C A S E RESEARCH FOR THE ZENEX FOUNDATION 14 
 
 
 
The principal told me not to interfere in the drawing of the timetable. This is 
the duty of HODs. Why did they sent me to the training workshop if this is not 
what I suppose to do? At the moment things are done without consultation. 
We are given a general timetable and when we ask they refer us to Deved. 
This does not go well with us. (teacher – high school) 
 
Lack of basic computer skills 
The other main stumbling block was that some teachers lacked the computer skills 
necessary for printing out computerised timetables. Although teachers could often 
develop and design timetables manually, inputting the data into the timetabling 
programme, ACT, was more difficult. Often teachers were not sufficiently computer 
literate to computerise their timetables, and had to approach DEVED for this assistance. 
 
Lack of time 
Other teachers mentioned lack of time as a factor impeding effective timetabling 
implementation. 
 
Successful implementation of skills 
However, there were teachers who claimed to have been given the chance to 
implement the knowledge they gained from the training workshop. One teacher claimed 
to have been praised by almost all teachers for his balanced, participatory approach in 
developing the school timetable. He stated that almost all teachers view their school 
timetable as fair and appropriate. He further reported that there are signs of 
improvement such as: punctuality, full attendance of classes by teachers, fairly 
balanced allocation of subjects to the teachers, and well controlled peer group 
discussion periods. 
 
As two teachers commented:  
 
Almost all teachers seem to be satisfied with the way I have drawn the 
timetable. Some of them told me I have done a perfect job. They are 
happy with the way I conducted the internal timetabling workshop (teacher 
- high school) 
 
…I must say this has improved attendance by teachers and most teachers 
come prepared (to) school (teacher - senior primary) 
 
Others felt that introducing a timetabling system meant that teachers were better 
prepared in class, know who they are supposed to teach, what to teach them ad could 
monitor learners‟ progress more effectively 
 C A S E RESEARCH FOR THE ZENEX FOUNDATION 15 
 
 
 
Since I came back from the workshop, there seems to be order at our school. 
My principal is happy about the work I am doing and teachers seem to 
understand the value of preparing lessons for the class. I have promoted the 
spirit of working together which is part of what we have been trained to do.” 
(teacher – high school) 
 
Information dissemination 
It was interesting to investigate how much of the information received at the workshops 
had been disseminated or shared with teachers who did not attend. Most of the 
teachers who did not attend the timetabling training workshops claimed not to have 
been informed on what transpired in the timetabling training workshops. They added 
that they were neither consulted nor involved in timetable development at their schools. 
They reported that their school timetables were drawn up primarily by principals in 
consultation with Deved/AJEO staff. Some claimed that principals do not negotiate with 
them, but rather summarily appoint their subjects and periods to them.   
 
In most cases I am told what subjects to take and what periods to attend. I 
don‟t remember any day when I was asked to make input on issues related 
to timetabling. Teachers were selected randomly to attend DEVED‟s 
Timetabling training workshops. I don‟t even know the criteria used in 
selecting those teachers. (teacher – high school)  
 
In contrast, other teachers who did not attend the timetabling training workshops 
reported that they were aware of the value of the timetabling workshops. One teacher 
claimed that at their school an internal timetabling workshop was organised by the 
teacher who attended the DEVED‟s timetabling workshop. He reported that the 
knowledge he gained from that workshop had been very useful. Based on that 
information their school has to restructure their system on subject and period allocation. 
the teacher who initiated the internal timetabling workshop had subsequently been 
promoted to a higher position at the school, a promotion that in his opinion, the teacher 
deserved.  
 
I was impressed by our trainer. The way she explained the designing of the 
school timetable was impressive. She is now respected by every teacher, 
even the promotion she got now, must be because of that training ((teacher 
- high school). 
 
It is somewhat disquieting that some teachers failed to see both the potential value of 
planning/consultation as well as the inherent skill involved in effective timetable 
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development. These teachers felt that timetabling workshops were unnecessary as 
knowledge on timetabling required common sense as opposed to skill.  
 
I was approached to attend a timetabling training workshop and I refused. I 
don‟t see the reason why I should be taught how to draw up a timetable. 
Schools have been drawing timetables from long ago. I never saw any school 
that failed to draw up a timetable. Why are we suppose to make that an 
issue? (teacher – high school) 
 
Clerks' opinions of the timetabling initiative 
Clerks were also asked to comment on the timetabling training workshops. Although 
they did not attend the workshops as they are not involved in timetable development as 
such, they do play a minimal role in the procedure. For example, often clerks are asked 
to computerise and print the 7-day timetable once it has been developed. Most of them 
indicated difficulty in doing this as they are not computer literate, at least not in terms of 
the computer programme used for this purpose (ACT). Therefore. the work of 
computerising the timetable often ended up being done by Deved personnel. 
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TRI - SEVEN DAY LEARNING BLOCK 
The CDCA serves as a central venue for learners taking a variety of technical subjects 
as part of their school curriculum. The 7-day learning block was designed by 
DEVED/AJEO and CDCA staff to enable senior primary and high school learners from a 
variety of schools to attend technical subjects offered at the centre. This centralised and 
integrated timetable was especially planned to co-ordinate optimal time allocation at the 
CDCA for each grade in each school.  
 
Respondents in the learners survey were asked a number of question as to their 
attendance at the centre. The key findings are detailed below. 
 
Learners who attend the CDCA 
 
Respondents who attend CDCA
53
50
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Combined Senior Primary High schools
0
10
20
30
40
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60
%
 
Figure 1: Respondents who attend classes at the CDCA 
 
Combined schools were more likely to attend classes at the CDCA than any other 
school group (53%). 
 
Grade 7 to 12 learners were asked if they attended classes at the CDCA. Out of the 245 
eligible learners, nearly half (46%) attended the CDCA. Those who did not go, either did 
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not take technical subjects or were at schools that run their own technical subjects, for 
example Alex high school and Minerva. 
 
Walk
76%
Taxi
23%
Car
1%
Less than 1 hr
90%
More than 1 hr
10%
How do you get to the CDCA? How long does it take?
 
Figure 2: “How do you get to the CDCA?” & “How long does it take to get there?” 
 
Access to CDCA 
Over three –quarters of learners who go to the centre walk to the centre (76%). While 
23% go by taxi and 1% by private car. 
 
Ninety percent of learners said it took them less than one hour to get to the centre. The 
remaining students arrive at the centre within two hours. 
 
Hours spent at centre 
 Average time spent at CDCA per week (%) 
Less than 2 hours 1 
Between 4 and 8 hours 98 
Between 9 and 12 hours 1 
Total 100 
Table 6: Time spent at the CDCA (per week) 
Nearly all learners reported that they spent between 4 and 8 hours at the CDCA a week.  
Fifty seven percent of learners said they would like to spend more time at the centre. In 
fact, it was combined school learners (72%) and senior primary learners (90%) who 
were more likely to say they wanted more time compared to high school learners (33%). 
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Problems at the centre 
Learners were asked if they had encountered any problems at the CDCA. Ninety 
percent of learners who attended the CDCA experienced no problems at the centre. Of 
the ten percent who did (16 learners), these problems generally consisted of teacher‟s 
attitudes (towards punishment), transport problems6 (not being able to afford transport 
costs), and some lessons being disorganised. 
 
Educators’ opinions of the 7 day learning block 
From the principals survey, twelve of the thirteen schools that reportedly use a 7-day 
timetable have learners who attend lessons at the CDCA. These schools all refer to the 
7-day learning block in order to ascertain their allocated time at the CDCA. Alex high 
School is the only exception, as they don‟t have any learners at the CDCA.  
 
Principals in the focus groups were also asked to comment generally on how beneficial 
they thought the 7-day learning block was for effective time allocation at the CDCA. 
Principals felt that Deved had designed a wonderful timetable with no period clashes at 
the CDCA, enabling all Alexandra schools to have an opportunity to utilise the CDCA 
and its resources. 
 
Teachers, on the other hand, seemed to know little about the CDCA and said they had 
not been informed about the initiative. They that it was an arrangement made among 
principals, CDCA staff, AJEO and Deved. Teachers, clerks, and principals felt that they 
would have liked to have been more involved in designing the seven-day learning block. 
In this way they could keep a closer eye on monitoring attendance at CDCA as well as 
be more informed as to the CDCA classes and their content.   
 
Due to their lack of involvement, some teachers reported that learners „disappear‟ 
between their schools and CDCA; an occurrence that has been precipitated by the fact 
that learners are not monitored in their movements. Some teachers advocated more co-
operation between schools and the CDCA and Deved to overcome these problems.  
 
We were supposed to be told what is happening at the CDCA. It is very 
unprofessional for us to get information from learners about what takes place 
at CDCA. We want to be part of the process so as to be able to monitor and 
control learner attendance at the centre. I have got a feeling that most of the 
learners are not attending regularly At CDCA. There is no control system in 
place. (teacher – high school)   
 
                                                 
6
 Some of the schools that participated in the initial qualitative  C A S E  evaluation also mentioned 
transport problems. 
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One school clerk supported this comment. She indicated that she once asked a learner 
about the details of courses provided by the centre and the learner failed to provide any 
information. She was concerned by the lack of mechanisms to monitor learners‟ 
attendance at the CDCA.  
 
Nevertheless, the vast majority of clerks, teachers and principals praised Deved for 
having produced a master timetable for all Alexandra schools without compromising 
individual schools. They regarded this as a very difficult task to accomplish and felt that 
Deved should be complimented on its work here. 
 
Compiling a timetable is a very difficult task. What Deved has done in coming 
up with a master timetable for all Alexandra schools surprises me. It shows 
there is nothing impossible as long as there is determination and focus. I 
would like to thank Deved for what they have done and also to wish them 
good luck to the work they are doing”. (clerk – combined school) 
 
CDCA orientation (for learners) 
In addition, most principals who participated in the focus groups felt that there should be 
a CDCA orientation programme for learners (before registration), particularly for those 
learners who are attending the CDCA for the first time. They felt learners should fully 
understand the rational and benefits behind the courses at the CDCA. They suggested 
that the orientation be done prior to the official learner registration at schools. This 
would give learners a better position from where to decide what „stream‟ to follow. 
 
The curriculum provided at CDCA is good, but there must be an orientation 
programme for students and teachers. This will put everyone on board 
regarding courses provided here . . . students must understand why they 
have to do those courses. (PRINCIPAL – HIGH SCHOOL)   
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IAS – SOUTH AFRICAN SCHOOL PACKAGE PROGRAMME (SASPAC) 
 
SASPAC was part of the information access system component of the co-operative 
planning sub-project. Secretaries and clerks were trained to use a computer database 
package called SASPAC in order to promote an integrated and planned school 
management system. This involves registering learners, creating learner profiles, writing 
learner reports, and ensuring that key information needed for timetabling is available. 
The SASPAC training was pre-empted by a basic computer literacy course as many of 
the clerks had not worked with computers before. 
 
The majority of this section comprises findings from the focus groups with clerks. 
Additional information from the principal focus groups and the principal survey has been 
included where relevant. 
 
General comments  
 
Promotion of an integrated school information system 
Overall, the majority of clerks who participated in the focus groups felt that SASPAC 
was an invaluable administrative tool, helping them regulate and integrate school 
information. “The main thing is that the information is now on computer and it is 
uniform…if I want to check any information from another school it is easy to get it. (clerk 
– high school)  
 
This corroborates findings from last year‟s evaluation where clerks felt similarly, “Clerks 
reported that SASPAC has made things easier for them as it facilitated a logical and 
chronological ordering of pupils‟ information.7” 
 
Computer skills 
Clerks at Alexandra schools were invited to attend the SASPAC training workshops. 
Although most of the clerks who attended SASPAC training this year indicated that they 
were not computer literate they managed to cope with the proceedings. They reported 
that through DEVED‟s training they had not only learned about managing their 
administration systems more effectively but had also acquired basic computer skills 
which were fundamental to their development as administrative staff. Some clerks felt 
the training was an „eye-opener‟ as most of them were introduced to „a new world‟, 
namely, that of computers.  
 
                                                 
7
 Ngxambuza, S et al “An evaluation of DEVED and AJEO‟s educational programmes in Alexandra”, 
 C A S E , December 1998, p16 
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SASPAC played an important role in the workshop we attended. As my sister 
has just said, I can now use the system to enter any information through 
SASPAC. I came here being computer illiterate, but now I can access any 
computer. This makes me proud! (clerk – primary school)  
 
A few clerks reported that they were already computer literate and it was thus easier for 
them to follow the instructions for SASPAC. The basic computer course provided them 
with a refresher course.  
 
These clerks did however mention that they were unhappy with the trainer (together 
with other clerks). They felt she did not relate well to them, and at times treated them 
like children. As a result some of them left without completing the course. 
 
The trainer should try to show that respect and treat us like adults. I went to 
the training to be empowered and not to be called names….we should be 
given that necessary respect. (clerk – primary school)  
 
One clerk experienced difficulty mastering the content of the training, because it was too 
abstract and difficult to follow. This, however, may have been because she missed the 
introductory part of the training, namely, the “Introduction to computers course”. Whilst 
still struggling with the understanding of key computer functions, her school expected 
her to perform certain SASPAC tasks. This made her feel inadequate and in need of 
“catch up” sessions.  
 
I have just been employed at school and they want me to use the SASPAC 
programme while I haven‟t attended all the sessions. I still need to be put on 
board so that I can be on par with other clerks. (clerk – high school) 
 
Improved status 
Most clerks regarded the SASPAC training workshops as beneficial because acquiring 
these skills had raised their status at their respective schools. Some reported that 
previously they had felt belittled by other staff members who referred to them as mere 
“clerks”. However, since training, the situation has changed. They are now regarded as 
the only persons able to operate school computers. One clerk felt their newly acquired 
skills had elevated their status to one comparable to that of a principal, while another 
described herself as the “engine” of the school; for without her the school cannot 
operate: 
 
Before, clerks were not respected. We used to sit in the office writing lot of 
papers, but now that we are using computers everybody admires us. They 
know that they can‟t operate computer like we do. (clerk – junior primary 
school) 
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Another clerk echoed the same sentiments by saying: 
 
Clerks have the same status as principals. I mean, we know everything that 
happens at schools. When I was on maternity leave everyone was stuck at 
school. They had to call me for assistance. No one could operate the 
computer. (clerk – combined primary school)   
 
Principal’s comments on the SASPAC training 
From the findings in the principal survey, fifteen school principals reported that their 
administrative staff (or in some cases, the principals themselves) had been trained to 
use SASPAC for various administrative purposes. Although three school principals 
reported their clerks had not been trained in SASPAC, this seems to be an oversight (on 
the part of these principals). DEVED/AJEO staff kept registers that clearly showed all 
the schools (except one junior school that had chosen not to attend the training this 
year) were included in the SASPAC training this year. In addition, the three school 
principals that reported not having been trained went on to comment that the training 
had been useful. 
 
The majority of principals (11) reported that their clerks were trained by DEVED, while 
the other schools (4)  said they had been trained by DEVED and SASPAC personnel. 
This concurs with the fact that there was a SASPAC representative as well as a 
DEVED/AJEO staff member involved in the training workshops this year. 
 
The majority of the fifteen school principals (12) felt that the training was useful. The 
remaining three school principals expressed concerns about the usefulness of the 
training although no further details were forthcoming here.  
 
Benefits of the SASPAC programme 
The findings here relate to clerks‟ perceptions of the benefits of using SASPAC in terms 
of improving a school‟s administration system (from registration to developing learner 
reports).  
 
Learner database 
Clerks described SASPAC as a system that registers learners quickly and stores 
learner profiles. Moreover, the information is stored in a safe place on the hard-drive 
and can be printed any time the need arises. 
 
Every year the principal used to give me notebooks to enter student‟s 
particulars. This books used to disappear in my office and sometimes I find 
them destroyed with no apparent reason. Sometimes you cancel and makes 
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your work filthy. Since I started using the computer my work is organised and 
presentable. I can now access any information anytime. (clerk – combined 
primary school)   
 
Updating learner details 
Clerks reported that new information is now easily added to a particular registered 
learner‟s details. Learners moving from one school to another no longer present 
problems as the information is readily available at all times. They are now able to 
quickly establish details of parents, addresses, the grade of a particular leaner and so 
on: 
 
When a student moves to the next grade, we add more information in his/her 
column. It is unlike in the past when we struggle to get a space where we can 
put in additional information. Sometimes we used to start new pages and 
destroy the old ones. This new system saves also the resources. One does 
not even struggle in getting information of a particular student, you just punch 
the number of a student and get the details. (clerk – primary school) 
 
Class lists   
Previously, most clerks claimed to have taken (on average) almost three months to 
produce their class lists. However, this year they were able to get a printed copy of their 
respective class lists during the first day of registration. SASPAC was a far better option 
than struggling with the manual preparation of class lists.  
 
There is no more paperwork. When the principal needs list of names from a 
particular class, I am able to give her on the spot. I just instruct the 
computer to print the list and it does. Again I enter names in the computer 
randomly and the computer puts them in an alphabetical order. When the 
Department wanted a list of students across the grades I am able to give 
them. (clerk – primary school).     
 
Mark sheets 
As SASPAC is responsible for the promotion or failure of an individual, clerks now 
always ensure that marks are entered carefully and correctly into the computer. In the 
past, recording learners' marks had been an arduous and stressful procedure to 
process marks, but now through SASPAC, this is done automatically at “the press of a 
button” (clerk, senior primary school). 
 
After marking, teachers submit marks to be entered into the computer. The 
computer will process the marks up until we issue out reports. What is required 
of me is to command the computer. The computer also produces the work 
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schedule that has been hard to complete in the past. It is through SASPAC 
that we manage to achieve this task. (clerk – combined primary school) 
 
Learner reports 
Most clerks stated that reports used to be given to students when they returned to 
school for the following term. But SASPAC has now made it possible for teachers to 
give reports to learners during the last days of their current term. The computer now 
databases all marks, gives accurate percentages and averages, and also indicates 
whether to promote or demote learners. 
 
It was hard for us to issue reports through SASPAC programme, but DEVED‟s 
people assisted us. The method was simple and reports were issued on time. I 
want to know more about this programme so that in future I am able to do it on 
my own. It saves a lot of time and you are not presenting a report with lots of 
mistakes. Calculations are always perfect as compared to reports that we used 
to develop manually. What I like most is the format of the report which learners 
are able to follow. We are all happy about the style. (clerk – primary school). 
 
Financial management   
Schools used to encounter problems handling finances and keeping financial records. 
Clerks explained that SASPAC has simplified this task for principals and clerks. The 
programme also makes it easier for parents and members of School Governing Bodies 
(SGB) to access schools‟ financial records thus increasing transparency and 
accountability of school management. This used to be a sensitive issue between SGB 
members and educators.  
 
Learners‟ school fees are entered into the computer and one can also print a 
list of those who paid and those who still owe the school. School‟s budget, 
expenditure and income can also be reflected on the computer. We are able to 
print our financial statement through this project. We are no longer having 
problems in presenting financial statement before the school governing 
bodies. Before we used to have a problem and give excuses. (clerk – 
combined primary school) 
 
Application of skills 
Although clerks were enthusiastic about the benefits of SASPAC and what 
improvements it could make to school administrative systems, the actual 
implementation of SASPAC at schools was more complex. Many clerks reported 
problems, primarily in entering marks and developing reports. This section of the report 
will focus on the application of the various SASPAC initiatives as well as the problems 
encountered therein. 
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Learner database 
This SASPAC component seemed to have been the least problematic. Most of the 
clerks reported that they had mastered this and felt confident in storing and retrieving 
learners‟ details in their computers. 
 
Updating learner details 
Clerks expressed similar sentiments about their ability to update their learner 
databases. Most of them said they felt confident about updating learner details through 
SASPAC. In addition, they reported their work is now much easier to complete, even 
though they may still have to go to the CDCA to access SASPAC. 
 
I don‟t even mind going CDCA to do my school‟s work. I spent the holidays 
there studying computer. I had all students‟ particulars and it was easy to enter 
information. This is a very interesting process I can‟t miss.(clerk – combined 
primary school) 
 
Class lists 
Clerks were asked if they could produce their own class lists using SASPAC. Some of 
them claimed they could, while others were uncertain of their ability to do so. Those who 
thought they could, reported that they had not as yet been given the chance to test their 
abilities (generally, class lists are given to schools by Deved every year). Some clerks 
reported that it was easier to go straight to DEVED for assistance rather than struggle 
on their own. As one clerk described:  
 
Our computer gave problems and we had to take it to Deved. If we want to 
type or do anything on the computer, I go and type at CDCA. It becomes easy 
because there are people who can help me at Deved. (clerk – high school) 
 
Mark sheets 
Most clerks mentioned that they used to have their own manually developed mark 
sheets, but since they started using SASPAC, they use a generalised mark sheet 
designed by DEVED.  
 
We submit the marks obtained by every student to Deved. They come up with 
a mark sheet that has all the marks of students. I like this because we all have 
the same type of reports. There is uniform at all Alexandra schools. (clerk –
primary school) 
 
However, clerks were not actually involved with the development of this mark sheet, but 
were involved in entering learners‟ marks onto the mark sheet. A number of clerks felt 
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that it was paramount for them to be involved with developing mark sheets to increase 
their knowledge levels and address the needs of particular schools. 
 
Aligned to these sentiments, some clerks reported that they had attempted to develop 
their own mark sheets, even if this was in collaboration with DEVED.  
 
I can develop a work schedule without any assistance. I went to Deved just to 
make sure that I am on the right track, not that I can‟t do it. Again, I don‟t 
have a computer at school and I had to use their computers. Next time I am 
not going to consult anybody, I am gonna do it. (clerk – high school) 
 
Learner reports 
Despite most clerks saying they did not have any concerns with learner reports in the 
previous section, when asked if they had processed learner reports themselves, very 
few clerks answered affirmatively. The vast majority had encountered problems in using 
the programme for developing learner reports, and had to process their reports with 
DEVED‟s assistance. This is testimony to a problematic transfer of skills and DEVED 
should consider additional training in this area.  
 
School reports are produced from Deved because we are not yet ready to do 
that ourselves. We still need more training in entering students‟ marks into the 
computer and also to understand certain keys for calculating percentages and 
average for each student. This is a very good programme and it makes reports 
to be processed quickly without any waste of time. I want to know if there are 
schools that are doing reports without Deved people. If they are, may be they 
can help us. (clerk – high school) 
 
Financial management 
Most of the clerks used SASPAC to process school finances and claimed to have 
mastered this SASPAC component for producing financial statements, and have 
stopped using calculators for this purpose..  
 
When the principal presents his annual report to the school governing body, I 
also presented the financial statement. I must say SASPAC has made my 
statement more presentable and of a high quality. I am now respected by 
everybody at school. (clerk – combined primary school)     
 
Principals’ opinions on SASPAC application 
Some of the principals who attended focus group discussions were also concerned with 
the slow implementation of SASPAC in their schools. Some felt that there should have 
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been more time spent on the various practical applications of SASPAC so that clerks 
were better equipped to use SASPAC effectively; 
 
I think the kicking in of SASPAC was very slow….they (DEVED) ought to have 
done more on applying skills…to be honest it was not enough to be engraved 
in my mind. (principal - -high school) 
 
Others reported practical problems with licensing schools with the SASPAC programme 
and that these legalities caused confusion. For example, some principals were not 
aware that you had to subscribe for a password: As one principal said “we have our own 
computer with its own software, but we cannot open it as we have not been given the 
password.” 
 
There seemed to contradictions in principals‟ perceptions of clerks‟ competencies in 
using SASPAC. Principals in the focus groups seemed to have more reservations about 
clerks, while principals from the survey were more positive about their clerks‟ SASPAC 
abilities. For example, from the principals survey, 12 principals said their clerks could 
produce mark sheets, while 13 said their clerks could produce learner reports. These 
numbers are more inflated than the clerks‟ perceptions as well as DEVED‟s records 
where, for example, only 8 schools are known to have produced their own reports.  
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IAS - DIARIES  
 
DEVED, in conjunction with Zenex and AJEO produces diaries for learners, teachers 
and parents. The diaries' aim to help learners structure their day and homework 
schedules, and also provide a resource of useful information. For example, key contact 
details of aid and community organisations as well as important school information was 
included in the diaries. There were two types of diaries. The first one was the Early 
Childhood Development (ECD) Diary aimed specifically at junior primary school learners 
(it included "fun learning" exercises and information specific to younger children such as 
day-care centre numbers). All the other learners and teachers received the greater 
Alexandra's Lifelong Learning Diary; this had information suitable for older learners 
such as recreational and sport information as well as key contact details for aid 
organisations including support groups for drug addicts or HIV/AIDS victims. 
 
the majority of learners continued to praise the diary and its usefulness this year. 
Although the initial  C A S E  evaluation only briefly touched on how learner‟s and other 
stakeholders (such as teachers) felt about the diary, sentiments such as “the exciting 
thing about the diary is to see the picture of your school and yourself…this makes you 
proud of your school” together with “…it (diary) helps me plan my homework and 
holidays8”, are echoed again this year. 
 
It should be noted that the majority of information in this section comprises of the 
findings from the learners‟ survey9. Where relevant, additional information from the 
focus groups, IDIs and principals survey will be incorporated. 
 
                                                 
8
 Ngxambuza, S et al “An evaluation of DEVED and AJEO‟s educational programmes in Alexandra”, 
December 1998  C A S E , p17 
9
 For details on the demographics of the sample, please refer back to the methodology section 
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“Did you receive a diary?” 
"Did you receive a diary this year?"
Yes
88%
No
12%
 
Figure 3: “Did you receive a diary this year?” 
 
Nearly nine-tenths (88%) of all learners reported receiving either of the two types of 
DEVED/AJEO diaries this year (88%).  
 
 % who received a diary 
Junior primary 99 
Senior primary 88 
Combined primary 93 
High schools 68 
Table 7: Learners who received a diary by type of school 
Both combined primary schools (93%) and junior primary schools (99%) were 
significantly more likely to have received a diary than high schools (68%). For example, 
20 of the 30 learners interviewed at KwaBhekilanga had not received diaries, nor had 
10 of the 30 learners interviewed at East Bank and Alex high schools respectively.  
 
Despite the fact that most children from Kwabekilanga and East Bank High school 
reported not receiving diaries, principals (who completed the principals survey) reported 
having received DEVED diaries for all their learners. There is obvious confusion here 
about the distribution of diaries to learners.  
 
This distribution problem at some high schools was echoed by some of the teachers in 
the focus groups who had not received diaries themselves. According to these teachers 
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they were not part of the distribution process. At most schools they claimed diaries were 
given only to learners, and even then, not all learners. Findings from the principals 
survey also endorsed the insufficient supply of diaries for teachers, only six school 
principals reported that all their staff members received the diaries. Problems in 
distribution were confirmed by DEVED staff; some schools were excluded while others 
received an oversupply of diaries: 
 
There were two diaries, i.e. the one for higher primary schools and the one 
for secondary schools. I think, during delivery there was an oversupply of 
some diaries and an undersupply of others. Therefore, not all teachers got 
diaries. At some schools they are still using last year diaries as they couldn‟t 
get diaries this year. (DEVED – STAFF) 
 
“Were you taught how to use your diaries?” 
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Figure 4: Respondents who were taught how to use their diaries at school by type 
of school 
 
Overall, six tenths of children reported that their teachers had shown them how to use 
their diaries (60%). Junior primary schools were more likely to have had their teachers 
explain how to use their diaries to them, especially compared to high schools (82% 
compared to 30%). 
 
“How useful did you find the diary?” 
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We asked learners to rate the usefulness of the diary on a 4-point scale that ranged 
from “very useful” to “not useful at all”. The majority of children found the diary either 
very useful or useful and appreciated its value (84%).  
 
Respondents who thought the diary was useful
by type of schoo l
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Figure 5: Respondents who found the diary useful by type of school 
 
We subsequently recoded answers into two categories, those who found the diary to be 
generally useful and those who found the diary not useful. Combined schools (78%) and 
high schools (75%) were less likely to find the diary useful compared to junior (93%) 
and senior primary schools (96%).  
 
The ten percent of learners who had not found the diary at all useful gave the following 
reasons for this perception: 
 “Didn‟t know how to use it or what it is for” 
 “Don't use diaries in our class” 
 “Don‟t know why it is important” 
 “Diary lost/stolen” 
 “Don‟t have time to use it” 
 “Don‟t like diaries”  
 
As expected, those learners who had their diaries‟ functions explained to them, were 
more likely to find the diary either useful, or very useful. For example, 97% of learners 
who had received instructions on how to use their diaries found the diary useful, 
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compared to only 65% of those learners who did not have help in how their diaries 
function.  
 
Many of the principals and teachers participating in the focus groups felt that they 
(themselves) would have been more likely to use the diaries if they had been taught the 
benefits of this multi-faceted information source.  
 
One teacher interviewed stated that he is not using DEVED‟s diary, instead he has his 
own diary that he prefers to use. But, he added that there was nothing wrong with 
DEVED‟s diary. He suggested an orientation workshop to highlight the benefit of using 
the Deved diaries. 
 
This comment was supported by some principals who indicated that a workshop was 
essential to guide relevant stakeholders (learners, parents and teachers) in the proper 
use of diaries and the potential benefits of using them. They added that most schools 
get diaries from other sources such as companies and from the GDE district office. As a 
result, people don‟t see the need to have so many diaries or the value of DEVED diaries 
as opposed to diaries from elsewhere. Thus the challenge facing Deved is to educate 
people to the value of their particular diary.  
 
There should be a workshop were people are orientated and introduced to 
DEVED‟s diary. It looks good, but we lack the understanding of its importance. 
How do you expect students to use the diary effectively if we teachers and 
Principals don‟t use it? We must show an example and students will follow 
suit.  
 
Most of the school clerks were very positive about the usefulness of the diaries. Some 
referred to them as essential resource documents where important information can be 
found. They cited examples such as: heritage day, reconciliation day, learner timetable, 
year planner, contact details for community and aid organisations etc. 
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“How often do you use your dairy?” 
 Frequency of diary use (%) 
All the time (every day) 23 
Most of the time (most days) 29 
Sometimes (once a week) 33 
Occasionally (a few times a year) 3 
Never 13 
Total 100 
Table 8: Use of dairy 
 
Diaries, despite their reported usefulness, were most likely to be used only sometimes, 
that is approximately once a week (33%). Nearly three-tenths (29%) said they used their 
diaries more frequently (most days of the week), while a quarter (23%) used it 
continuously. Thirteen percent said, although they had a diary, they never used it. This 
latter group is mostly comprised of those learners who reported that they found the diary 
useless.  
 
Information dissemination 
Yes
16%
No
84% Family 
69%
Friends
23%
Others
8%
Shared your diary? With who?
 
Figure 6: “Did you share your diary with anyone? If so, with whom?” 
Learners were asked if they ever shared their diaries with other people. Most learners 
said they were the only ones who utilised their diaries (84%). Of the 16% who had 
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shared their diaries, the majority shared them with family members (69%), followed by 
friends (23%).  
 
Learners’ opinions of the most useful section/s of their diaries  
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Figure 7: Most useful parts of diary 
 
The largest percentage of learners thought the diary section itself was most useful 
(22%). Learners liked being able to plan their time and homework schedules according 
to holidays, exams and so on. They also appreciated having the space to write down 
important dates and birthdays. 
 
 Most of the 111 responses for the diary as the most useful part came from four 
schools: Weiler (13%), Emfundisweni (13%), Sefikeng (15%) and Skeen (9%). 
 
A fifth of responses (19%) reported that the daily (7 day) timetable in the diary was most 
useful. They always kept their diaries close to them in order to refer to the timetable 
which showed them which lesson they should be attending. 
 
 Of the 98 responses that indicated the timetable as the most useful section, the 
majority of these responses came from two schools, Skeen (22%) and Dr Knak (12%) 
respectively.  
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Many learners felt that the information pertaining to a variety of aid centres in Alex (such 
as Abused Children Centre, or ADAPT) was very valuable, as they always knew where 
to get help should the need arise. There were certain schools that were especially 
interested in the information on aid and community organisations; these  were Ikage, 
Polosho and Dr Knak (33%, 15% and 14% respectively) 
 
The information pertaining to school contact details in Alexandra was also helpful 
(12%). Of the 63 responses that favoured the information pages on schools in 
Alexandra, most of the responses were divided between Weiler (13%), Ithute (19%), 
Polosho (10%), Skeen (10%) and Ekuhanyisweni (10%)  
 
Some responses included the section on recreational activities available in the Lifelong 
Learning Diary, while junior primary school children liked the “fun learning exercises” 
section of their diaries (5% respectively). Surprisingly, not all the junior primary schools 
focused on the fun learning exercises, rather the majority of votes for these exercises 
came from one school alone, Ekuhanyisweni.  
 
It is interesting to note that only 4% of responses thought that the 7-day learning block 
for the CDCA was most useful. Considering that 160 learners in the survey attended the 
CDCA one would perhaps expect more than 19 learners to say they found the 7-day 
learning block in the diary most useful. As the specific grades in the specific schools 
have set days for attending the centre, it could be that learners know what day of the 
week they go to the centre and therefore don‟t have to refer to the 7-day learning block 
in their diaries. 
 
For the most part, there were no significant differences between children from the four 
types of schools in terms of what they found the most useful in their diaries, except for 
obvious differences such as it was only junior primary school children who mentioned 
the “fun learning exercises” as this component was only found in the primary school 
ECD diary. Similarly, recreational activities information was restricted to the Lifelong 
Learning Diary given to learners from Grade 4 upwards.  
 
However, there were some differences in terms of the usefulness of the timetable and 
the information on aid centres. Senior primary schools (6%) were less likely to say the 
timetable was useful, compared to combined primary schools (25%) and high schools 
(24%). In contrast, junior primary (25%) and senior primary (27%) schools were more 
likely to report that the information on aid and community organisations was most useful 
compared to combined learners (11%) or high school learners (9%). 
 
There were no significant age or sex differences here. 
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Educators’ opinions of the most useful section/s of the diaries  
 
Principals and teachers in the focus groups were asked what they liked most about the 
diaries. Their answers seemed to cluster around more generic structuring of the diary, 
such as the language, style, and layout of the diaries. 
 
 Language and style: Principals who participated in the focus groups agreed that 
Deved had taken care to use simple English in producing the diaries. They indicated 
that the language used was straightforward enough for learners to follow with ease, 
and it was accessible to all stakeholders, including parents. But, they did feel that some 
form of needs analysis be undertaken among learners to determine what is the most 
preferred language for diaries.  
 
I feel it would be advisable for Deved to find out the most appropriate 
language to be used in the diaries. They must take into account different 
languages used in the country. I am not saying they shouldn‟t use English, but 
(a) research needs to be conducted in this regard. (principal – combined 
primary school) 
  
 Pictures: Some teachers from the focus groups praised Deved for producing such an 
attractive diary. They said that the pictures were interesting because most learners 
could identify some of the people in the photographs. This made the diary more 
attractive, and therefore more likely to be used. They also mentioned that the 
photographs helped elicit an „element of belonging‟. 
 
Looking at the pictures you are reminded of a classroom situation. If you come 
from Alexandra you can easily tell where the pictures were taken. One then 
finds himself eager to know what is inside the diary. Most learners took them 
home to show their parents and friends. (teacher - high school) 
 
 Structure of the diary: Some principals complimented Deved for having produced 
two diaries. The junior primary school diary was bigger while the senior primary and 
secondary school diary more condensed. They explained that most primary learners 
like words in big letters and big pictures.  
 
Children shouldn‟t struggle in identifying a word or a picture. They learn easily 
when they see big words and big pictures. It has been proven that they 
normally don‟t forget such books. (teacher – high  school). 
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 Content of the diary: Teachers particularly liked the fact that the diary information 
(both dates and general information) was helpful not only to learners, but also to 
teachers and community members as well. One teacher said: 
 
What a wonderful diary! It has everything you may think of – Be it teacher 
timetable, learner timetable, events taking place in a year such as Youth day, 
Human rights day, freedom day, etc. and important telephone numbers. 
(teacher – combined school) 
 
Many of the principals in the principal survey made particular mention that the diary was 
useful in: 
 
 Assisting learners to plan their homework (and other important dates in their 
schedules) 
 Enabling parents to supervise homework as well as an opportunity for 
communicating (with teachers etc) 
 Disseminating important information about community centres and aid organisations  
 Informing learners about CDCA allocated timeslots,  
 Improving learners‟ knowledge of different languages (days/months in different 
vernaculars)  
 
Least useful parts of the diary (for learners) 
 
Sections of dairy % of responses 
Calendar/diary 24 
Fun Learning exercises (for primary schools) 16 
Information on recreational activities 14 
Contact details of aid centres in Alexandra 12 
Yearplanner 10 
Information on schools in Alexandra 7 
7 DAY LEARNING BLOCK for the CDCA 6 
Days and months in official languages 4 
cover 3 
books 2 
Timetable 2 
Total 100 
Table 9: Least useful sections 
There were only 112 responses here all together, that is just under a fifth of learners felt 
that some sections of the diary were least useful. Most children who answered this 
question, reported that the diary section was the least useful (23%). The sections on fun 
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learning (for junior primary school children), recreational information and information on 
aid organisations followed (on average 14% of responses). It should be noted here that 
responses may be skewed due to some learners confusing the terms “most” and “least” 
useful, especially the younger children. 
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REGISTRATION 
Promoting timeous registration was also part of the co-operative school‟s planning 
programme. All schools received printed class lists before term began this year (1999) 
to facilitate the promotion process and act as a temporary register. (Not all schools used 
their lists). 
 
All the information in this section comprises findings from the principal survey and the 
principals focus groups. 
 
DEVED’s help with registration  
DEVED‟s assistance in timeous registration continued to be appreciated this year. In the 
initial  C A S E  evaluation principals praised DEVED‟s help in rendering a far more 
organised and prepared registration process: As one principal said last year “things are 
done properly…we are able to know off hand any data in our schools.10” This year, 
according to principals who participated in the focus groups as well as the principals 
who completed the survey, DEVED has assisted in centralising and co-ordinating 
registration: primarily through developing an administration and database system that 
allowed clerks to enter learner details on to their computers. In this way, learner details 
were accessible and formalised.  
 
Principals in the focus groups explained that during the school year they submitted lists 
of learners, their subjects and grades to DEVED who developed computerised class 
lists for all the schools in Alexandra. Learners are thus usually registered during 
October/November, in good time for the following school year. As one principal reported 
“We are now able to do (class) allocations before the school year begins…we are able 
to prepare and plan better with DEVED‟s help.” (principal, high school). 
 
Principals explained that with computerised class lists they can address the following 
key questions well in advance:  
 
 How many learners will be registered on the day timetable planning begins? 
 What is the GDE allocation for teaching posts at the school? 
 How many learners there will be per period? 
 Which is the most suitable number of periods according to the amount of learners pr 
class? 
 
                                                 
10
 Ngxambuza, S et al “An evaluation of DEVED and AJEO‟s educational programmes in Alexandra”, 
 C A S E , December 1998, p14 
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General concerns regarding registration 
Although the benefits of DEVED helping register learners was apparent, some 
principals encountered problems with the (late) registration of newcomers. This was 
evident from the principals survey, where despite DEVED‟s help in databasing learner 
details and developing computerised class lists, none of the eighteen schools had 
finalised their registration/admissions process for the year 2000. Three schools felt they 
would finalise admissions before the end of the school year, while the remaining 
schools were more vague and gave estimated dates of around January 2000.  
 
Late registration had an obvious deleterious effect on the commencement of teaching 
times. Findings in the principal survey indicated that only six schools reported starting 
classes on time this year (that is on the 13th January 1999). The majority of the 
remaining schools tended to start classes a couple of weeks late (two schools only 
started proper classes in late February). 
 
Principals who participated in the survey explained that it was not because they did not 
have facilities for early registration; instead the problem seems to lie in the absence of 
an entrenched „culture of early admissions‟. Despite advertising the need for early 
admissions and formalised applications, many parents or guardians continue to arrive 
unexpectedly at schools (after the term has officially begun). 
 
Often principals were still registering a large number of new students during the first 
month of a new school year (a time that should have been dedicated to ensuring that 
classes started smoothly). Of particular concern, were learners who have relocated to 
Alexandra from other provinces. Principals had no power to refuse them entry; instead 
they had to admit them despite swelling registration figures. One principal who attended 
one of the focus groups explained: 
 
I don‟t remember a year when we were able to comply with process as 
outlined by DEVED. There are problems every year as regards learner 
registration. For example, there will be learners from other provinces seeking 
for admission at your school. There are not familiar with your local procedure 
on registration. These learners have to be catered for. (principal – high school) 
 
Some high school principals in the focus groups explained that in the past they had had 
specific feeder-schools and this limited registration numbers as well as allowed for 
some prediction of the number of Grade 8 learners, but now learners can register at any 
school of their choice. This creates problems as one ends up having a large number of 
(unexpected) learners enrolled in one‟s school. Some principals felt that they often felt 
pressurised by people in the community who argued for a blanket principle of  “admit 
one – admit all”.  
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Last year when I thought I had completed my learner registration, I was 
approached by a group of individuals claiming to be representing the 
community. I had no option, but to register more students. (principal –high 
school) 
  
Principals also found it difficult to marry their concerns about overcrowding with 
concerns about admitting children whose parents have failed to register them on time. 
These concerns were exacerbated by principals‟ fears of contravening GDE policy.  
 
We have been told that every child has the right to learn and go to school. It 
is very difficult for us as principals to deny a particular child the right to learn. 
The department has made it clear that if we encounter problems, we should 
approach them for assistance, but this is not so easy…. (principal – 
combined primary school)  
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RELATIONSHIPS  
 
The aim of DEVED was to develop and implement a programme that would encourage 
efficiently run schools. Incorporated in this is the improvement of school management 
and administration and hence better quality of teaching. Educators equipped with the 
necessary skills and tools would provide a basis for ongoing development. In order for 
this to be realised long-term reinforcement of the programmes various components was 
envisaged. DEVED recognised that it was necessary for an established local structure 
to work with them in developing the skills needed to take responsibility (and ownership) 
for managing the project in Alexandra. AJEO was identified as such an organisation, 
that is, it was well placed for taking responsibility for managing the Co-operative School 
Planning and Governance Project when DEVED withdrew from the project. 
 
However, a number of issues have prevented an easy transition. A variety of concerns 
were raised (from both AJEO and DEVED) and communication between the two 
organisations has declined, particularly over the last year of implementation of the 
programme. As a result, the future of the programme is in jeopardy, and lack of 
consultation between the two parties appears to have compromised the delivery of 
some of the programme‟s components. 
 
In the evaluation conducted by  C A S E  in 1998 there was evidence of tension 
between the two organisations. The roles and responsibilities of the two organisations 
were not clearly defined, and a lack of formalised consultation exacerbated these 
problems. C A S E  recommended that “one of the first things that DEVED and AJEO 
need to attend to is the issue of redefining their relationship, their roles and functions 
beyond 1999.”11 However, this does not appear to have occurred and a number of 
problems remain.  
 
Lack of consultation, communication and planning  
 
AJEO members reported that although they were involved in some of the conceptual 
stages of the different programmatic components, they were not adequately consulted 
or involved in later stages of implementation. 
 
WE got a mandate to assist DEVED in implementing their project….There was 
an agreement that DEVED should update us and keep us on board. Lately, we 
got surprises. They (DEVED) convene meetings with principals, teachers and 
organise workshops with clerks without our knowledge (AJEO staff member). 
                                                 
11
 Ngxambuza S et al “An Evaluation of DEVED and AJEO‟s educational programmes in Alexandra,” 
December 1998,  C A S E , p25. 
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AJEO suggested that if communication was formalised, then, better, more co-ordinated 
planning (of workshops etc) would have taken place and some of the tensions would 
have been avoided. Some AJEO staff went on to advocate stronger „contractual-type‟ 
definitions of responsibilities to improve working relationships in the future.  
 
If we are to continue with the project, there must be a written agreement which 
stipulates roles, responsibilities and working relations. At the moment we are 
not even sure whether we are employed by DEVED or AJEO. I am not even 
clear with my roles and limitations (AJEO staff member) 
 
Similar sentiments were echoed by some Deved staff. One staff member in particular 
expressed concern as to the lack of planning and communication between the two 
organisations. 
 
For instance, when I spoke to one of AJEO staff members, she didn‟t even 
know that the offices occupied by DEVED have been rented in their 
name……they don‟t know what assets are theirs. It shows that from the 
beginning there wasn‟t a clear understanding of relations and no 
communication in the process (DEVED staff member) 
 
Lack of proper consultation has meant that future plans have not been addressed. Thus 
there is no clear way forward as to the future existence of the programme.  
 
Planning determines the future of any organisation. I have a feeling that there 
has been poor planning from the start. And one other thing, there hasn‟t been 
enough transparency between the two organisations….no wonder things were 
not communicated well. (DEVED staff member) 
 
Both AJEO and DEVED members recognised that poor communication was 
demoralising and had negatively impacted on the programme as a whole and that the 
roles and responsibilities of each organisation need to be agreed upon. This is a cause 
for concern and clearly needs urgent attention if the programme is to continue. 
 
It should be noted that one DEVED interviewee was optimistic that there was sufficient 
time for the two organisations to re-establish channels of communication and discuss 
possible future plans for the project. The inference was that communication had 
improved recently and they had “recently had lovely discussions and hope for a good 
relationship in the future” (DEVED staff member).  
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FUTURE PLANS 
It is clear from the evaluation of this project that its inception was greatly appreciated by 
the various educational stakeholders and that its benefits have been numerous. 
Principals particularly were aware of these benefits and of their potential long-term 
implications. Support for the project was indicated in the following statements: 
 
 “A wonderful project that we can‟t afford to lose” 
 “Timetabling helps us run our schools better, need more in the future” 
 We wish that the programmes be retained for many years to come…” 
 “We need more computer training” 
 “We would like to thank DEVED/AJEO and SASPAC for their support they are giving 
to schools. We hope that the donors will continue to support this valuable course” 
 
In order for the project to succeed and be sustained the following is required: 
programme implementers who are willing and equipped to take responsibility for the 
continuation of the project as well as funders who are prepared to support the project.  
 
Hypothetically, AJEO would be interested in managing a project of this nature. However 
they are not confident that they have the necessary skills to manage the project without 
assistance from DEVED. AJEO management felt that some of the current AJEO staff 
did not have adequate skills to run the various programmatic components on their own. 
In addition they would like support in more general areas such as fundraising and 
efficiently co-ordinating the management of a multi-tasked initiative like the Co-operative 
School Planning and Governance Project. As one AJEO staff member said “if we are to 
continue we need DEVED‟s support. Most of us don‟t know how the programme runs or 
what the training involves”.  
 
DEVED was more confident in AJEO‟s ability to run specific components of the project. 
They felt that the current AJEO staff were generally well equipped to run their particular 
programme components. However, similar to AJEO, DEVED recognised that AJEO still 
needs assistance particularly in terms of financial management as well as broader 
overall programmatic management.  
 
Nonetheless, discussions relating to any transfer of skills or capacity–building initiatives 
cannot take place unless open and constructive lines of communication are restored. 
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SUMMARY AND RECOMMENDATIONS 
The majority of the stakeholders (be they learners or educators) have found the various 
components of the project invaluable to improving school management, administrative 
systems and ultimately better quality teaching. Below are summaries of the benefits of 
the various components as well as future recommendations. 
 
Timetabling 
Participants in DEVED‟s timetabling initiative focused on the following improvements in 
lesson planning:  
 
 A more appropriate and planned timetable 
 A more fairer and better balanced teaching load 
 More planned and equitable teacher-subject allocation 
 Better teacher attendance 
 Decreased number of period clashes 
 
There were some concerns regarding the timetabling training workshops, particularly 
the practical application of the skills learned: 
 
Future developments as regards the designing of a 7-day timetable should allow for 
some flexibility in so far as allowing for double periods if needed. Flexibility would also 
allow for apparent contradictions to be resolved between the 7-day timetable and GDE 
regulations. 
 
Both principals and teachers were concerned that participants often lacked the 
computer skills necessary for computerising their timetables. Although DEVED and 
AJEO staff ran a basic computer skills course prior to their SASPAC training, there was 
no such course for the timetabling training. Future timetabling workshops should set 
aside time for a preliminary foundation course in computer skills. 
 
In addition, some participants requested simplified course materials such as manuals. It 
is important that all aids are appropriate for their target audiences and that they are not 
too abstruse. Perhaps, alternative or supplementary aids could also be introduced (such 
as videos). 
 
There is also a need for sustained support and development of skills, namely in the form 
of refresher or follow-up courses (either with DEVED or AJEO staff or consultants who 
have the necessary expertise in timetabling). If cost implications are a concern, follow 
up support need not be formalised training sessions, but could also take the form of site 
visits to schools to provide on–the-job support, or electronic support via the telephone 
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(„telephonic helpline‟). A support group instigated by teachers themselves is another 
possibility..  
 
Principals need to support teachers by giving them time to attend such workshops. 
Moreover they need to encourage their teachers to see the value of attending such 
training, not only for the school, but also for their own personal development as 
educators. DEVED or AJEO staff should consider introductory or orientation sessions to 
prospective workshop participants to encourage awareness of the benefits of their 
training workshops. A certificate of achievement as an incentive for attending and 
completing training courses is also a possibility. 
 
Teachers who develop their own 7-day timetables should be supported and encouraged 
by their principals. In addition, there should be closer consultation between teachers 
who attend workshops and their principals in terms of how they will apply their skills at 
their schools. 
 
Dissemination of information acquired in workshops is essential for sustained capacity-
building and successful transfer of skills. Currently, little information dissemination is 
successfully carried out, and as a result teachers who do not attend the workshops feel 
excluded. This could lead to feelings of low moral or apathy, and an atmosphere not 
conducive to promoting a co-operative school planning system. Formal report back 
meetings or workshops are potential ways of broadening the transfer of key information. 
 
7 day learning block 
The vast majority of stakeholders praised DEVED and AJEO for designing a master 
timetable that allocated time fairly to all the eleven schools using the CDCA. However, 
there were some concerns regarding teachers‟ lack of involvement in designing the 7-
day learning block and their lack of knowledge regarding the CDCA in general. It was 
felt that learners‟ progress at the CDCA should be monitored by the CDCA and 
communicated back to schoolteachers. 
 
Perhaps if the CDCA principal or those principals involved with the centre, had teachers 
more attuned to the roles and functions of the CDCA, they (teachers) would be better 
equipped to participate in developing a centralised timetable for the CDCA. 
Furthermore, this could promote teachers to play a more monitoring role in monitoring 
learners attending the CDCA.  
 
SASPAC 
Clerks indicated that SASPAC has: 
 Broadened  both their administrative and computer skills 
 Allowed a more efficient databasing of learner details 
 Formalised mark records 
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 Improved registration processes 
 Promoted transparent and accurate financial systems 
 Improved their status at schools 
 
Unlike the timetabling workshops, the SASPAC workshops included an introductory 
computer course. This was appreciated by the majority of participants, although some 
felt that more time and focus should be given to ensuring clerks are sufficiently 
computer literate to benefit from the training. Again, it is essential that clerks (or anyone 
designated to use SASPAC) should be competent and confident in basic computer 
skills, before they attempt more complex computer packages such as SASPAC. A large 
part of the problem of slow implementation of SASPAC skills stems from teacher‟s 
hesitancy in this regard.  
 
Again, sustained support (similar to that advocated for timetabling) is necessary, 
particularly for more difficult components of SASPAC, such as reports and mark sheets. 
Without assistance here, the potential benefits of these components may be lost. 
Perhaps clerks at schools that have successfully developed learner reports could assist 
in support sessions for other schools that have not been able to develop learner reports. 
Peer group support will also provide clerks with an opportunity to voice their problems 
unreservedly (something they may be reluctant to do if a SASPAC representative 
facilitated sessions). 
 
Again, principals should support and encourage clerks to attend workshops and apply 
their skills afterwards. A successful transfer of skills is needed to ensure that skills are 
not confined to one individual in the school (Please refer to the recommendation on 
information dissemination detailed in the timetabling recommendations). 
 
Principals or clerks should also be encouraged to take the initiative for ensuring that 
their computers are in good working condition. DEVED could provide a list of reputable 
and reasonable computer technicians who could service their computers.  
 
Lastly, principals or SGB members should be trained in monitoring and assessing the 
performance of their clerks or teachers with regard to SASPAC and timetabling skills. 
This could serve as an early warning system which would alert DEVED or AJEO staff to 
potential problems within the project. DEVED or AJEO could involve principals in 
completing bimonthly (or longer) evaluation forms especially designed to highlight 
problem areas. Once alerted to such issues, the project implementers, together with the 
principals could address them timeously, avoiding additional delays. 
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Diaries 
Although nearly all learners received diaries (88%), fewer teachers reported receiving 
DEVED dairies. However, all those who used their dairies appreciated the valuable 
information in them: They particularly appreciated: 
 Having access to keeping a daily record (of homework schedules, key activities etc) 
 Important dates (exams, holidays) 
 Key contact information on aid and community organisations 
 Database of Alexandra schools and their contact details 
 Timetable facilities 
 7 day learning block 
 
There were only two areas of recommendations here.  
 
Firstly, distribution needs improving by formalising and monitoring the system to ensure 
the correct number of diaries are allocated to each school. This requires that DEVED 
check the correct number of learners, educators and parents are provided by schools 
and other community structures when they produce and distribute diaries. 
 
Secondly, principals and teachers should be given an orientation workshop (by DEVED 
and AJEO staff) on how to use the dairies effectively. They, in turn, should ensure that a 
subsequent session is organised with learners at the beginning of the year to instruct 
them on how to make proper use of their diaries. This will be of particular help to 
younger learners in organising the variety and volume of information found in their 
diaries.  
 
Learner registration 
DEVED and AJEO‟s help was greatly appreciated by the vast majority of educators. 
However, despite computerised class lists and advanced registration of learners, most 
schools still have enormous registration problems with newcomers Principals should 
hold community or school meetings to explain and educate parents as to the importance 
of early registration and the consequences of delaying school registration. 
 
Relationships 
Recommendations for promoting relationships between project implementers include: 
 
A formalised strategic planning session to ensure a common vision of the future of the 
project as well as developing realistic expectations of each organisation‟s roles and 
functions. This would help ease existing tensions and allow for a consulted way forward.  
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As was previously recommended in the first  C A S E  evaluation “AJEO and DEVED 
need to formally agree on a process of handing over, what this process entails and if 
any support is needed to ensure AJEO‟s success herein.12”  
 
The transferring of skills, be it specific to SASPAC, timetabling or more generic in terms 
of overall project management, needs urgent attention. Particularly in terms of who will 
provide these skills (consultant or on-the-job training), the costs involved and the 
question of long term support.  
                                                 
12
 Ngxambuza S et al “An Evaluation of DEVED and AJEO‟s educational programmes in Alexandra,” 
December 1998,  C A S E , p28. 
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Appendix 1: Schools where principals completed quantitative questionnaires 
 
Bovet 
Carter 
Dr Knak 
Ekukhanyisweni 
Emfundisweni 
Gordon 
Ikage 
Iphuteng 
Ithute 
MC Weiler 
Pholosho 
Sefikeng 
Skeen 
Zenzeleni 
Alexandra 
East Bank 
KwaBhekilanga 
Realogile  
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